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Connect with the Student (Parent, Colleague):

“This sounds really awful. In fact, 'm surprised things aren’t worse! How have you
managed to cope so far?”

Problem Definition:

“What would be helpful for us to talk about? (Be specific—keep it to what the person
can do, not what someone else needs to do)

Goal Setting:

“How will you know when things are better for you? What will I see you doing when
things are slightly better?”

Or:

If the student (parent or colleague) references that someone else will respond differ-
ently to them, ask: “If I asked Ms. Jones what it would take for her to (get off your
back, call on you more often, be less angry at you) what do you suppose she would
say?”

Search for Exceptions:

“When does alittle of this (goal) happen? When in the past have you been success-
ful at doing this elsewhere?”

Task Development:

“Based on what you have told me today has worked for you slightly in the past, what
do you think you might try until we talk again?”

*For a kindergartener or first grader, set the task for one day; for an older child/ado-
lescent, no longer than a week. This gives a better opportunity for success—success
motivates more change.

Reproduce the next page and use as a guide for these questions. Make a copy for the
student (together) and congratulate him/her on excellent ideas. Keep a copy.
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RULES FOR PRACTICING THE EXCEPTIONAL SCHOOL PROGRAM
TRAINING EXERCISE #1

Using a nonpathological approach makes problems solvable.

There is no need to attempt to understand or promote insight to solve problems.
It is not necessary to know a great deal about the complaint.

Students, teachers, administrators, and parents have complaints, not symptoms.
Students define the goal.

There is a ripple effect, a snowball effect when one person changes.

Complex probiems do not necessarily require complex solutions.

Fitting into the student’s world view lessens resistance.

Motivation is a key ingredient for change.

There is no such thing as resistance...when we cooperate.

If it works, don’t fix it; if it doesn’t, do something different.

Focus on the possible and the changeable—on specific behaviors, not emotions.
Go slowly, building on skills and successes.

Rapid change is possible; notice when specific behaviors change and ask stu-
dents for their strategies.

Change is constant and inevitable—watch for it and verbalize your discovery.
Every complaint pattern contains some sort of exception.
Change the time and the place, and you change the context toward a solution.

Look at problems differently; redescribe them in more solvable language.
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1. Discover and notice the resources within yourself and your students. Evaluate
daily what “worked” in school for you—the lesson plan that kept their interest,
the touch on the hand of a rebellious student, or the kind remark to a shy child.
Consider repeating what worked and discarding what did not work.

2. Jump over the “barbed-wire fences” that label and restrict growth and solutions!
Escape from labels that serve only to describe problems. Instead, search for new
descriptions that sound more solvable.

3. Learn to cooperate with learning styles, differences, personalities, and interests,
and ask students for that information. Resistance occurs less when we cooperate
with the population we serve. This does not mean overlooking disruptions, it
means stopping disruptions before they begin by noticing that they have not
begun. Ask students how they manage to discourage “disruptions” (as if it is
external to them) and assume that they can do more of it.

Learn to ask this question in critical situations: “What will
you be doing differently when things are better for you?”

Exercise: Today, notice at least one student who doesn’t
allow his/her problem to take over his/her behavior,
even if only for a few minutes. Comment on the

absence of the behavior and ask the student if he/she
could be stronger than the “behavior” for an additional
hour (afternoon, day), and so on.
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